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I. Introduction

The main emphasis for HEED in 1974-1975 was thedevelop-

ment of reading and cultural awareness skills for kinder-

garten, first, second, third, and fourth grades in the

sevenproject schools on Indian reservations in Arizona.

The schools involved were as follows: Many Farms on the

Navajo reservation,.Hotevilla on the Hopi reservation, Peach

Springs on the Hualapi reservation, St. Charles'and Rice on

the San Carlos Apache, Sacaton on the Gila River Indian

Community and Seals on the Papago reservation.

The objectives as stated in the HEED proposal were as-

*
follows:

1. By June, 1975, students in grades K, 1, 2 and

3 involved in thej-eading part of project will in-

crease -more than the normal expected increase in reading

scores as determined by a standardized norm-referenced

reading test administered at the beginning and near the

end of the 1974-75 academic year.

2. Ito develop; pilot test and revise by- June, 1975,

at least 12 terminal reading objectives and correspon-

ding assessment items for each of the kindergarten,

*Sacaton School District No. 18, Project HEED (Heed Ethnic

Educatidnal Depolarization), March 1974.
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first, second and third grades in order that criterion

referenced reading measures wi..11*be available for.

assessing programs conducted during, the 75-76 academic

3. To develop by January 1975 a cultural heritage

course of study for grades K, 1, 2, and 3 whiCh includes

a statement of rationale, a minimal nuiflber of cognitive

and affective instructional objectives for each grade

level, a set of criteria for developing or judging

Instructonal activities for'achieving-objectives, and

the assessment Items for determining student achieve -

merit of the objectives.

4. By May 1975, 70% of those students Who are

exposed to the cultural heritage program will demon-.

strate their assimulation of thacognitive and affectiVe

objectives developed for their grade level as a result

of activitj,es associated with- Program Obj-ective _8.0 as

lleasurediby successfully -completing 85% -of the criterion

reference& measures.

5. To-develop -by October 1975 for staff working

in the student cultural heritage program -, a staff

training cultural heritage program_ which includes a

-statement of rationale, goals, concepts (general-

Indian 'culttire, -tribe specific culture and language),

0007
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c.

a minimum set of cognitive and affective learnings, a

o

assessment items and suggested instructional activities.

6, By May 1975, 80% cf the staff participating
,

in the cultural heritage training prograM will demon-
.

strate their assimilation of the cognitive and'affec-

tive objectives developed as a result of activities

associated with Program Objective 5.0 as measured by.

successfully completing 85% of the criterion referenced 1

measures.

7. Ey,January 20; 1975 all project sites utilizing

data obtained during the past two years of project

activities will identify the number -of students- K-8

meeding specific types of special education _programs

and make specific reommendations tor the-feasibility

-of such- programs as,evidenced -by Written'documentation.

.8: To develop, implementyand_prepare for dissemi-

nation a,prograM evaluation _plan as evidenced by an-

evaluation.report which includes_ instruments and

devices used in- the evaluation -of the- other program

objectives as well as ongoing monitoring reports of the

project.

II. Procedures Used_ foriCoilecting

The project director of HEED was responsible for givAng

the pre and post test SRA Reading Achievement test's at each

N\
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site. One person administered all standardized tests in

order to have complete uniformity. DISTAR Mastery tests

were administered by the teachers at the end of the year

The pre tests were given in September and early October of

1974 and the post tests in May of 1975.

A minimum of two visits were made to six of the sites

during the year. (See. Appendix A, Site Visit Reports.), The

remaining site, Hotevilla requested that the evaluation HEED

project management team not visit there during the year. An

additional visit Was made to the -HEED- headquartera and-pnother

to an advisory Committee meeting in Phoenix. During this

meeting the reading objectives were developed.

The reading scores are reported both as grade level

changes and as percentile cbanges.

lat. Scope-of Project,

The fourth year of projeCt TEED was-concerne'd,with-only

K through -'3 (K-4 for Sacaton and Peach Springs), while earlier

years were working with K through 8. For the third =year

evaluation a sample of s- tudent' -tests was used while _during

,-
', J:the ourth year the totaNl population was tested. Table 1,

following, shows', for each site, the number orStudentsfrom

which-. both_ pre and-post tests *ere-obtained.

0009
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Table 1.

Students in Each School With Both Pre and
Post SRA Reading-Tests

Site Number of Students

St. CharlesTsion 55

Hotevilla 3 91

Sacaton 261

Sells 67

Mice 95

Peach Springs 47

Many Farms 161

Total 725

-IN. Evaluation.

O

a

This section of the report covers three =basic areas:_

Beading Performance by SRA (WRAT) and DISTAR Reading Mastery

test-;_ Development of Reading -Objectives-; and duitural,Aware-

.

ness Activities.

Beading Performance. (Standardized Tests) 'Reading per-
.

fcrmance was assessed through the use of standardized tests,

-Table 2., following, depicts Pre-post test gains- on the read-

ing achievement tests by school for all grade levels combined-.

1 0 0.10-
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As can bec,seem,,,'signiacjit gaihs we're attained.at all- 0,

e'
, 1 .-

4

schools.' Changes- in averag grade level equivalence ranged
. -

)

from 4 months'to 7 months. terms of national post_ test
,. .

only ollschdchieved as high as the national mediannorms

score of th4v50th peftentile.
0 ,'.

, -

The lowest percentile score

was 20. Other 'schools. fell inbetWeen these extremes: It

7

.phsiuld be noted that these .data are for all grade levels com-,

.

.aneido
Q,
not reflect differences at .specific grade lqvels.

Analyses of reading test results are con- ta- ined -,i -n
) .

Tables 3(

hroug 7 for' grades K through 4 respectively-

.

o

C
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School

8.

Table 3'.

Grade Level Reading Score Changes
For Kindergarten

No. of
Students Test Post Test Change

St. Charles Mission. 22 0.2 1.1 +01
.4

Hotevilla /

Sacaton

Sells

Rice

Peach Springs

Many Farms

ND*
/

48 . 0.1 0.5 +0.4

.

45 0.1 -0-5 +0.4

ND*

ND*

.30 0.1 0. -4 +0.3

*ND - No-- -data avallabd:e

Your schools had-kindergarten data-available-. Grade

level changes ranged, from -3 -to 9-months. in--one case the

vpost test grade level was equivalent to the early first grade

level. -In- all schools- post test results indicated that students

were achieving somewhere in or above the kindergarten range.
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Table 4.

Grade Level Reading Score Changes
For First Grade

No. of

School Students Pre Test Post Teit

\,

Change

St. Charles Mission 22 1.0 1.6 +0.6

Hotevilla 12 1.1 1.3 " +0.2

Sacaton 75 1:0 1.0 0.0

Sells 45 1.0 1.5 +0.5

Rice ,, 12 '1 . 2 1.4 +0.2

Peach Springs 1 110, 1.0 0.0

Many Farms 60 1.0 1.3 +0.3

OfNthe 7 schools included, two had no measurable gains

in- reading grade level, and the- other 5 =had gains ranging'

from 2 to 6 tionts. All schools were somewhere in the first'.

grade -read ing range albeit two were very lost.
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Table 5.

Grade Level Reading Score Changes
For Second Grade

-School

No. of
Students Pre Test Post Test Change

St. Charles Mission 17 2.4 3.0 +0.6

Hotevilla 14 1.1 2.2 +1.1'

Sacaton: 64 1.3 2.2 +0.9

-_Sells 22 1.4 1.8 +0.4

Rice_--- 57 1,1 1,6 +0,5

-Pech -Springs- 17 1,2 21 +0 -.9

Many- Farms -55 '1.6_ 2-.2 +0_.6-

Four:of the seven schools- scored somewhere in the low

second grade. range-, two scored in the first grade'range -and

one in the third. Grade level gains ranged from 4 months to

1 year and 1month.

0015



Table 6.

Grade Level Reading Score Changes
For Third Grade

No. of
School Students Pre Test Post Test Change

St. Charles _Miss ion 16 3.1 4.0 +0.9

Hotevilla 13 2.2 '2.6 +0.4

Sacaton 63 2.2 2.9 +0.7

Sells ND*

Rice 20 1.4 2.0
.

+0.6

Peach Springs 7 2.4- 3.0 +0.6

Many _Farm- 42 2.1 2.7 +0.6

*ND- - No-Data Available

Only one school scored-in the third,grade range -while

One scored in the fourth grade and.the remainder in the.

second grade, -Gains -ranged frbm 4- to _9 months:

0016
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Table 7.

Grade Level Reading Score Changes
For Fourth Grade

No. of

Schciol Students Pre Test Post Test Change

St. Charles Mission ND*

Hoteviila ND*

Sacaton 58 3.0 3.5 +0.5

Sells ND*

Rice ND*

Peach Springs '12 3.0 3.4 +0.4

. _ Many Farms ND*

*ND-- No Data Available-

Only two schools supplied usable foUrth-grade,-data and

these indicated that students were reading somewhere in the

mid third grade range. =Gains exhibited ranged from 4 to 5

nonths.

Summary of Reading Test Grade Levels. Table 8 shows- the

proportion of schools at or above grade level at the time of

post testing.

-0017
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Table

Proportion of Schools at or Above Grade Level

,Grade

2 3 4

1.0 1.0 0.71 0.33 0

As can be seen there is a definite pattern across grade levels.

At the kindergarten and first grade, all schools scored

broadly within the range of appropriate grade level equiva-

lents. When moving up in grade, however, there is a decrease.

This decrease is quite pronounced as contrasted with last

year's findings. (The 1974-75 sample was much larger and -

may -be more, valid findings)

Gains made from pre to post test do not show any changing

pattern across gradeS-. 'In fact, they are relatively small

gains in view of the "expected" of 8 months. Compared to

gains made during 1973-74 this year's'gains seem to be smaller.

Reading Performance_(Mastery Tests). DISTAR -Mastery

Tests -were administered to students- K-3 either Level I or II

__-
depending on the progress of the_particular student. Table

9 depicts progress for five sites, grade level, and DISTAR

level, the number of students for which data were obtained.

0018
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Table 9.

Students Taking DISTAR Mastery Tests'

Grade

K, 1 2 - 3

School I* II* I II I II I II

St. Charles 19 15 9 8 8

Sacaton 80 6 8 25

Rice 34 10 37 44 5

Peach Springs- 14 16 20 14

Many Farms 59 6- 44 67 10 20

Total Mastery Tests 564

II - ldstar

Table- 10-shows for site, -grade level and-- DI-STAR level,

the approximate percentage of students _achieving_ 75% Mastery

or tetter on-Part A.

-

0019
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Table 10..

Percentage of Students Achieving 75%
Master or Better (Part A)

Grade

K 1 2 3

School I II I II I II I II

St. Charles , 74 100 100 100 100

Sacaton '90 100 88 92.

-Rice 62 89. 86 40 10.

Peach-Springs 36 94 95 =100

Many Farms 85: 100= 86 ;94 90 100

Table 11 depicts the same information for Part El of the

MasteryTests.

Table 11.

percentage of Students Achieving 75%
Mastery or Better (Part B)

Grade
-K 1

School I II II I

St, Charles -68 93- 89. 100

Sacaton 80- 100 88

Rice 68 76-

Peach Springs 7 94 .
4

Many Farmsr 64 50 80

6020

2 3

II I -11

100

80

61 20 10

85 100

91 100 95
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Table 12 shows similar information for Part C.

Table 12.

Percentage of Students Achieving 75%
Master or Better (Part C)

Grade

K '1

School I II I II

St. Charles 47 86' 67

Sacaton 68 50

Rice 62

.-PeaCh_Sprthgs----- -75

Many _Farms Al -34

2 3

.I. 'II I II

100 100

63 :36

48 40 20

60- . 93;

70 64 100 65.

Table 13 depicts. the results of last year's Mastery

tests at.four sites for -Parts A, Rand-C.

0021
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Table 13.

Percentage of Students ichieving
75% Mastery or 'Better

Grade'

K< 1 2 3

School

St. Charles

I II I II I II I II

Part A 76

Part B
Tart C

Sacaton

Rart A
Tart -B
Part C

PeaCh Springs

Part A
Tart B-
Part C-

Many Farms

Part A
Tart B
Tart C

In comparing Tables 10,

50 90

aoo
-100

96
100
93-

80
80-

72-

II, and

95

-- 76-

88

100- 87-

100 78.

100 63

87 100
63 100
75

12 with TableS

100
100-

C5

13, it

appears that this year -'s Mastery levels-lave dropped. A

much larger- sample was taken this year and for thdt reason-

earlier results may be somewhat suspect. In -any case., -care-

ful _study of these tablesinay, indicate specific- trouble spots

to address. Overall, the schools seem to be accomplishing

0022
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a great deal
-

this area with a fewlexceptions. For a more

complete picture of the Mastery testing, 'iopendix.A contains

72 figures of test results by school, grade DISTA11,10,7e1,

and Part-

Development of ReadingObjectiireS. - At 'the meeting in

-Phoenix in January, teachers and lay community_ people from

each site developed reading objectives for each gradd level.

The following is a list of the= Reading-Objectives:
6

Kindergarten

1. Child must be able distingu ish family relation-.

ship.

2. MMst be able to- identify themselves by pictures,

must be able to understand something Of

the environment in= which they are living:

4. Should make-music a learning experience.

5. 6ildren should be able_to play together.

6. They should be able to identify likeness and

difference through pictures.

7: Children need basic concepts Of obedience and

liStening.

.8. They should be able to verbalize in their own
irords'sOmething that they haVe seen or.heard.

9. They shou ld te able to share' comMon goals,
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First-Grade

1. First grade student should recognize and name the,
letters of the alphabet (capital and small).

2. Apply letter-sound relationship -(sound out).

3. Know how to print both capital and small letters.

4. 'Be able to discriminate between speech sounds,

recognize similar sounds.. Develop skill's in word

rhyming.
3-

5.. RecOgnize identical things (letters, words,etc. )

6. Master a certain number of ,sight -wards-

7. Recognize -at least 3 punctuation marks - period,

question, andquotation marks, and'telr what they,

mean.

8. Read from left to right sequence.

9. Follow simple, directions.

a. To know what ihappened'in the stories they 'read

and tell it in* their own wOrds.,
1tto .

b.. Answer questions about what happened in the

stories.

11. Master simple spelling words.

12. Take short dictation.

13.:Vrite simple stories.
A

14. Put events in logical sequence,

Second-Grade

1. The child should be able to write and say the

name of each letter in the- alphabet and to sound
.

it out..

0024
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2; Be able to'recognize and sound out letter combi-
nations that form words and to write the words.

3. Be able to read, write and_ comprehend comialete,
sentences and paragraphs.

4. Be'able to read stories and 'comprehend what he
reads.

5. Be able to recognize and write punctuation marks

such as periods, commas; question marks and quota -
ition marks, and to read them meaningfully.

-

6. Be able to read with expression and portray the
thoughts in the sentence and story.

7. To sound out and recognize words with diagraphS

blends, long and short vowels, silent letters,
letters that change sounds such as: s-z, d-t,

g-j, -c-s, =etc .

8. Be-able to read and vrite-Words Such -as :- days of

week, months and their abbreviations, mumbet words,

-color -words, seasons, -childreni:s lialAS. addresses,
letter miftting, iamily: names, brothers- sisters,

-.-

etc-

9. Read and follow simple directions individually
and also teacher-directed, according to lesson
plans in DISTAR program.

10. To Imow the. sequence of story eventsiand- retell
pai-ts of- story tead_ by_-questions and/or book

-repOrts, -

Third- Grade 7

1- Know -all vowel and-consonant sounds.

2, -Comprehension,

3, Know-diphthongs and blends.

4, Be able tO read 3rd _grade material other than
third grade reading,text.l.

0025
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5. Be able to write 'simple complete sentence with

,proper sequence,
/

.-

6. w. Be able to rite a paragraph or:story in logical

sequence.

i. Be able to use word attack skills
p;honetically-regular words.

sound out

S. Child reads otar than prescribed .reading material

. for enjoyment or special interest.
.

-9. Child will be able'to remember/seciueftce:of events.

41r.
10 -. Chi-ld,wi11 be able to predict logical conclusion '

:on thebasis. of what be had read,

Tourth-Grade

1.- a. Be able ,to speak_ English fluently,

b. Work Attach Skills: decoding, vocabulary-up
thipugh 4th grade level, pronunciation.

2. Library kills.,

3. Dictionary use skills.

4. Story outline for main idea, -s =..

5. -CoMprehension - 4th gr reading level (word

meaning),.'

6, Reading library books for pleasure -.

7. Word meaning from-context clues.

'S. Mastery -of reading and following airections,

9. Oral reading mastered to 4th grade -level.: .-Be able

-to read and Aiscuss'current _events.

10. 50% should be able to read at a 4.2 level on
Reading Test.

'0026'
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During visits to four of the sites, teachers generally -agreed

that approximately-75% of the students were able to meet. the
1

stated objectives.

Development of assessment items to correlate with the

objectivps has been postponed Untkl the July 1975 workshop.

Cultural aeritage Component. T'eache'rs wqre'especially

-,:appreciative of the books and materials related to Native.
o

American Culture which they were able to purchase for their

ticassromils

There has been a ,tendency to de-emphasize the cultural

awareness- compOnent of Project HEED. From what project

managiit., teachers and principals, have said-, it-appears

that parents, are more Concerned-with the basic educatibbal

needs-of their-children.a, other words, the- 3- R's- seem to

:

be perceived as-more ilportant. On the other hand, Certain

aspeCts of the=culturalcomponent have:yeen well received

the hogan at Many Fayms and tanaicrafts_at Peach:Sprkngs are

just* two example.

InrconclusiOn, while :many.' aspects ct thel'Cultural

component of Project NEED ane popular and- positively per-
.

ceivedi, there is a notable -absence- of progress= -on- stated=

-culturl heritage objectives.

z,)
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,Special Education' Component. The objective dealing with

the identLficati:on of students needs in the area of special

education was'doppedin sight.of the .statb's,effortS.
. 4

. , *.

V. Summary of 0i)jecti.ve Accomplishment.

Objective Improvement of Reading Skills:

Overall, statistically significant gains were achieved

in reading skills.. Grade level equivalent scores indicate

that giost classes were at or slightly below grade level.

Pre-Pbst test gains rarely-equaled the -expected-value- of S..

a

months but all'gains were positive. Mastery,TeSt. data in-

\
,

,dicate that moSt 'schools are accompliShing a great deal,
\.

however some notable 'exceptions exist.
1

1

Objective 2. Formulation of Reading Objectives and Assess-
ment Items:

. Objectives have been developed but -not the assessment

items -(these are to be our prime consideration' at the July'

1975 workshop). Informal assessment seems =to indicate that

about 7-5% of studeptS have met the objectives.
5

Objectives 3,-4, 5 -and Cultural Heritage:

The course of study .was developed byt little or no

evidence has been presented for the. accomplishment of the

other related objectives: In terms of what is- going on and

the current de-emphasis, it appears as though.these objectives,
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may have -been inappropriate in the fitst.place-

Objective /. Special Education:

This objective was deleted from the project
ST

Objective 8. Evaluation. Plan:

This document as well .as the'evaluation piropoSal meet

the requirementS°of objective 8..

As can bd Toted- in tHOEvaluation part of this report,

,

Object 1 was primary and received the bulk of effort and

%

resources-. Thereforerwith the exceptions noted- above the-

-yroject's -objectives can. -be Aeemed-at least partially Met.
.

VI. Recommendations'

.Reading. In light of the very = positive reaction on the
t .

. .

part oftesachers and administrators, it is apparent that

DISTAR should-and_=wjal be-continued- It is recommended, Liow-
,

fiver, that:

,Mastery, Tests and/or other means be used .in a diagnostic
fashion. for possible remediation -of students having
difficulty.

-pecis -ions be -made early regarding what middle grade
.-reading programS and materials-pest take advantage
of DISTAR's strengths

-A careful analysis be made of meadsto encourage and
aaintain appropriate DISTAR teaching behavior-
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Cultural Heritage. This area appears to be most trouble-
.

some. It is recommended that:

-A deCision be mad-6 on the relative importance
in terms of support to be _given

-Continue seeking community input as a_vital ingredient

- follow -up -on what has already been accomplished

-disseminate local Programs

Project Organdzation. 'Project HEED; has set up an

organization which efficiently serves the needs of its

clients. It is unfortunate =that it is to 'be disbanded.

Quite apparently, many of the teachers and administators

have- felt that one of the -most useful features, of HEED has

been the getting.' together with others facing the same sort

of problems. It is recommended that:.

-An analysis- be,made of the feasibility of continuing

a HEED-li,ke organization

-Attempt to keep, at least, the present "consortium"
of, schools intact if not expanded

r_Tindrother--needed-areas_for coordinated- efforts

-Seek out external and/or internal fund ing-lor some-sort

Of continuance.
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Appendix A

Site Visit Reports

o-

1
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This report summarizes the findings of the visitation

to St. Charles, Rice, Sacaton, and Sells in November, 1974.

The visiting team was Everett D. Edington and/Dave Fontaine.
fx

St. Charles _(Four teachers visited)

1. DISTAR is being used in all classrooms.

2. DISTAR is be-Mg used for-all students.

3. All teachers received instructions on how to use- DISTAR.

4. The greatest effect of HEED on the students was the

-supplying of materials and books.

5. All teachers felt-very 'good about HEED.

6. The -preparation-of two was good,. one had none and-one-

wanted more on DISTAR level 3.

7. All had been able to attend HEED workshops, some were

only local,

8, Three had instruction on DISTAR from-HEED-staff. One

did nOt.

J

9. The teacher reaction to DISTAR was generally favorable.

One teacher would liked to have seen sentences started

with capital letters.

10. All teachers had seen the cultural heritage course of

study developed by HEED-.

11. None of the teachers had_training in the cultural heri-

tage program developed by HEM.
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St. Charles

There is generally an excellent feeling toward HEED at

St. Charles. All personnel recognize that the program has

been helpful in providing books and.materials.

Rice (Nine teachers visited)

1. DISTAR was being used in all classrooms. The kinder-

garten rooms were using the:language kit only.

2. In all but one case all students were in DISTAR. In

that room a few of the more advanced were not. The

teacher indicated that the faster, older students were

beyond DISTAR.

3. . Eight teachers had training on how'to use D1STAR. Orw

new teacher did not.

4. There was mixed reaction'on how HEED had affected the

students. A couple felt there was no affect while others

felt that DISTAR and the f=ield= trips were good.

5, The teacher felt HEED was beneficial especially in

DISTAR and two with cultural awareness.

6.- There was a general feeling of poor preparaticm for

participation in project HEED. Some felt it Nms getting

better this year.

7. All but one teacher had attended'HEED workshops.

8. All but one new teacher indicated the DISTAR training

was adequate.
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Rice

.9. All teachers were favorable toward DISTAR. 'Wading was

not readily accepted at kindergarten.

10. Five of the teachers had seen HEED developed cultural

. awareness material. Only two knew it was in the library.

11. None had received training in cultural heritage program

developed by HEED. There is generally a positive feeling

toward-HEED. Teachers feel that more leadership is now

being provided at both HEED and local levels than in

past.

Sacaton (15 Teachers Visited)

1. DISTAR is being used in all classrooms. Language

only at kindergarten.

2. In 12 classrooms all students are using DISTAR while in

three of the- more advanced classes, many of the students

have moved beyond-DISTAR.

3.. Eleven- of the teachers have- had- instruction on use of

DISTAR. Four have not (some of these started teaching

late 0: were ill).

4. ,Many of the teachers felt that the only affect HEED had

on their studenshwas in the reading program-. A few

felt that it did nothing_ at all for their students.

There was mixed reaction to HEED in general with some

very favorable to others that it made little difference.
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-Sacaton

6. At least half of the teachers felt they had not had

enough preparation for the project.

7. Most of the teachers. had attended HEED workshops. Three

had not.

8. Nearly all of the teachers had received training in use

of DISTAR.

9. There was an excellent reaction from all teachers on the

use of DISTAR. Some new people need additional train-

ing especially at level III.

10. Nine of the teachers had not seen the cultural heritage

course of study developed by HEED.

11. Only two teachers said they had training in the cultural

heritage program. Thirteen had not.

There was a -mixed reaction fromAhe teachers at Sacatom

concerning HEED. This seems to be caused by a poor communi-

cation system from HEED to the teachers.

Indian Oasis (Six teachers- Visited)

1. All teachers except one using DISTAR reading. She will

start kindergarten students on it second semester.

2. Only three teachers were using DISTAR with all students-.

Teachers feel it mmy -rot be test for more _advanced stur.

dents.

3. One teacher did not receive DISTAR instruction (new

teacher).
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.Indian Oasis

4. Teachers not sure if HEED had affected students yet

except a\couple in reading and one in cultural heritage.

5. About half were very favorable toward HEED. Others

didn't know or expressed thought that except for reading

money was wasted,

6. About half indicated they did. not have adequate prepa-

ration for project.

7. Five had attended workshops new teacher had not.

S. Most had- attende&-DISTAR Workshops,

9. Reaction to DISTAR was good-. -- felt should not Start.

first .semester in kindgrgarten.

10. Only one teacher had seen cultural heritage materials-

11. Only one had training in use-of cultural heritage

materials (helped'develop).

There was a fairly good attitude toward the project,

especially the reading phase.

-Principal Reactions -(Four Schools - -- St. Charles, Sacaton,
Rice and Indian -Oasis)-

-1. Three of the schools were staring new programs on a

limited basis this year.

2. Three hacUligh teacher turnover this year. 7

3. There were no new or modified facilities.

0036



O

32

Principal Reactions

4. They had no problems with.purchasing HEED Materials,

one indicated he vas not allowed to order, what was

-wanted.

5. Two indicated the community relations with the school

were poor, another was improving and the fourth was

good.

6. Nonevere lacking HEED supplies or materials.

-Southern-_ Schools SuMmary -or:' November_ -Visit

-Generally there is a good reaction to HEED and especially

toward the 1DISTAR program.

RecOmmendations for EEED -are as follows:-

1. _Develbp better communication with teachers in program.

2. Provide, better training fernewteachers,

3. Ekplain the plarpose of HEED to all teachers-.

4 -. Develop prograM for working_with-teachers_ on cultural

heritage program.
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The following report summarizes' the findings of the

visitation to Many Farms and Peach Springs, November 22,

1974. The visiting team was Pettibone and Fiebiger.

The Principal. Mr. Mike Reed is continuing principal

at Many Farms from last year. As then, Mr. Reed was helpful

to us in every way. It is a pleasure to work with Mr. Reed

and his cooperative staff. As far as Project HEED is con-
,

corned, Mr. Reed is quite positive. The DISTAR component

especially is well thought of by Mr. Reed. Apparently material
0

ordering still has some tmgs in it but it has- improved con-
,

siderably, His concerns center _around the loroblems in getting
8

.

-greater Indian community participation-. The-culturallleritage-

aspept of HEED has notyet,really gotten underway (with ex-

ception of last year's hogan,which was quite successful).

-The School. New Programs -: Apparently lots of things

are going on at Kany Farms but most of it is in the formative

stage. It seems that a great deal of effort is being spent

in the area of cultural heritage but little of it under the-

auspices =of HEED. Teacher turnover has been -very small.

New or Modified Facilities:- Two useAtrailerS but no

HEED.
q

c

The Teachers., Eleven HEED teachers were interviewed.

All use DISTAR for all their children and have receive& some
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sort of instruction in DISTAR. With one exception- all

, y

teachers spoke favorably of DISTAR in terms of phonics, tom-.
, _N. -,.. ,.

.

prehension or the enrichment materials. Nine teachers spoke-
,

very highly .of DISTAR. One was so -enthusiastic that she

Wants-to know if there is a DISTAR math prograh. Reactions

as to training ranged from ...it's self-explanatory, you

really don't need. training," to "I was trained but I don't

know if I'm doing_ it right." Three.teachers do not recall

any HEED staff visiting (except for-Fall testing). Only

four teachers- recalledhaving seen the cultural heritage,

course pf study, The _only material problems expressed were

in relation t Sharing -kits, take home0WorkSheets, and con-
.

-terns about getting DISTAR matrials by Christmas, Another

teacher asked about two hnoks for teapher-selfhelp. And

another asked- abonethe availabilitY of tapes -for listening

-Centers.

Summary. Project HEED-has madegreat strides at Many

Farms. Teacher reaction last year was somewhat negative.

This year a teacher mho previously "fought" the implementation
O

of DISTAR is a Nery positive force in its .expansion to *all- '

c= lassrooms- K-3, A number of-concerns and questions still
,,

reMain bout various*HEED-Aaterials. Culturalheritage re-

mains an unknown at this time. Much remains to be done in

this area. 0039
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Peach Springs

The Principal.. Initially we met with Mr. Earl Havatone

the new principal. He graciously assisted us in making

arrangements for the site visit. As the new principal in

his first year at Peach Springs, Mr. Havatone is. experiencing

the sometimes discouraging chores Of adjusting to a new situa-

tion. His budget was already developed when he took over

and encumberances from Last year are not always to his choo-

sing. Apparently there vas 'somY mi -xup in the experiditure of

. -Title funds for library materials and this year's application

was turned- down. Other than these' problems he is- excited

about his -new roles, and hopes to make a substantial contribu-

tion to the learning, of Peach-Springs',Audepts.

-Prio: to his principalship) Mr. Havatone worked -for the

State pepartment.and was then quite impressed with- DISTAR.

in his site visits.. Therefore his reaction to HEED is posi-

Mr.

Live.

Havatope indicated that he has not seen nor been

able to locate a copy of, last year's evaluation. Apparently,

there is a misunderstanding about travel_ since Mr. jlavatone

indicated that he must pay for travel"ta HEED meetings. For

this reason, plus the ,time problantheOsuggested -having

regiona (i.e-, Vorth-Soutia MeetinkS, Since some of -kris
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<7.

teachers are new at using DISTAR he wanders if it would be

possible to have them visit other schools using DISTAR. He

would also like to know if it 's possible to °purchase general

supplies with HEED funds. His questions and expressions of

concern were encourage& but no attempt to answer them was

made by the evaluatorS.

The School. .New Programs: A greater emphasis has hoee

placed on community participation. ,HOpefu lly a new -community

education- _program will implemented_ ths_ year._ -At the

I
schoo=l,- a -new home _econdmics- and woOdsh-op -program ih-ave- been

Amde operational for -7thand 8th gra&wl. There havebeen

no modified or new facilities. Increased PTA participation

has been noted but it-'=s Still -Slight._

'Teacher Turnover: About one third f the teachers

Peach Springs school are new- this- year.

-Ma_ Teat:hers . All- four HEED teachers were- interViewed

All use DISTAR in their elassreems_ for- _all their- -childrem,*

and all have received some zort of orientation _or training in

the Use of _DISTAL_ Two- of the- four teachers attended- the

summer workshop inFlagstaff . Ail feel that DISTAR'z Tri,-

mary advantage is in-regard -to the 'lingUisticskiIls- it .

*There was one _exception to this- in the -kindergarten class-
where one -child- speaks only Navajo- and_ cannot comthuni-cate
.in- either -Hu_alapai -or- English-.
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Peach Springs

develops. English pronunciation in particular was pointed

out as a strength. Nearly all students in the 1st and 2nd

grades had had DISTAR the previous year but this was not true

, .

for the 3rd graders. Materials ordering and delivery are not

the problem they were last year. All teachers have been

visited at least once this year. No teacher was aware of the

Cultural heritage course of study materials. The only

question came from the kindergarten teacher, Kathy wisely,

who-would like to know if sll'ecan use the Oral Language

Program (OLP) .materials iu her -classroom in addition to

DISTAR. -

Summary. With exception-of the cultural heritage com-

s.

ponent, the process of Project HEED apPears to be doing fine

at Peach_ Springs. Fall testing -has been completed, DISTAR

is tit,Use by people who like it and feel -comfortable with-it,

MaterialsNare- in good order. Sever??- -quetions (pointed out

earlier) asked-by the prindipal and a teacher need 'answering

by HEED-staff as soon as possible-
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The following is an evaluation report on the visit t

the HEED Advisory CoMmittee meeting January 16-17, 1975.

The reporter is Everett D. Edington.

There seemd to be two major objectives of the meeting,

(1) development of reading objective and (2) describing

means of using the Cultural Heritage materials which had

been developed at an earlier workshop.

The reading objectives developed will be,used as a/basis

for the spring evaluation visits. Project HEED staff will

1

=edit the proposal and send -to each schobl _and the evaluation

team. The team Will then -contact each school to-deterMine

-which_ objectives- they will te attempting to -meet and deter-

mine if they are being accomplished_ im the spring visit.

-ComMents-on Cultural Heritage Program.

1. There .are vast differences -of opinion-on the role of

the-schools in teaching about culture. The-decision -was

that each 'school should make this decision f6r themselves,'

2. The reports on- special activities for cultural awareness

were very specific and should -be helpful in giving

-teachers ideas on what to .do in t-heir particular schools.

3. Personnol.from one school- showed lack of interest in

teaching students about their' own cultures and felt

their responsibility was to expose the youth_ to many

Cultures,
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Evaluation Report - HEED Advisory Committee

4. The student exchange program discussed between the

different schools is excellent and HEED staff should

follow up and help facilitate such programs,

ioe "

0044



40

This report summarizes the .isitation to Indian Oasis

School District #40, Sells, t izona.

The principal, Ed Da, _Jill, who is a strong supporter

of the- HEED-DISTAR programs, indicated that theeboard of

education will be asked to adopt the SRA-DISTAR materials

for continuing use in 1975-1976, since HEED is being discon-

tinued and outside funds through that project will_not be

available. The HEED program has, in his opinion, been

successful and-has contributed a great deal to the education-
.

al and cultural advancement gf the involved students. In

A

Indian Oasis there are two'-DISTAR kindergarten_ classes, two

first grades, one second, and one- third.

Kindergarten Comments.

Diana Lyezynski: Requires a solid --block of time with_-

-out interruption. Three 40-minute blocks -(3 groups). Aide

not sophisticated enough to;assist. DISTAR materials rig -id;

does not allow use of supplementary _materials. Teach -es kids

to repeat (mouth) words _(superficially, not knoWing meaning)-.F

Hex kids not ready to begin DISTAR Did use it with one

-advanced group a portion of the year. (This is the only

teacher we talked wjth who is not a supporter of -DISTAR, for

kindergarten level anyway)-.
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Indian Oasis School

Chris. EniSh: Has all students in DISTAR (3 groups),

has kept them spaced out. Did not begin until January -

students were not 'ready. WIll not be back next year, but

would use DISTAR if returning. Has heard third .grade level

DISTAR-Trained kids read better than 8th, grade non-DISTAR

students here. The technique takes lot of time. She

reinforced the value of workshops, and-in-service training.

First Grade CoMments

Sister-Mark: Last year-we had only one group in each

first -grade room, using DISTAR; concurrently -kindergarten_

kids were involved in DISTAR. This year all her (first

k

grad4students are involved, since the foundation at kinder-

garten was developed 1A4st year. Expects twa top :graups to-
,

,

finish-DTSTAR II; bottom-group DISTAR-I, Teels that the

,student worksheets lead to success; idea that students.are

able to help,themselves, Thinks repetition (method) is help-
,t

'ful. Drills one thing at a time until they "have to get

Would like'-to see-it followed through -at least-until 2nd

grade. Heard reports of carryover into other subject areas..

Lois_Taff: _Began with lesson '57 (from-kindergarten)-

and has done a lesson daily. Originally thought too struc-

tured, and would not lend-itself to creativity by, teacher-,
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In( an Oasis School

but now is a convert, and now a believer in the method and

materials. Likes the fact that -kids are brave, attacking

words, and trying things, reading. Has all students on

program: 3 groups. Definitely plans to use materials in

future.

Second Grade Comments

Alma Marden:' Has ore group _(loW 6-7 kids)_ using DISTAR,

primarily under the direction of the aide. These kids did

not have DISTAR in first grade, so DISTAR was optional for

her. Hopes her kids will continue it next year (she won't

be here). Last year (=without DISTAR), she got some kids in

Tre-primer, now all the kids she gets (2nd -grade)- are reading-

Third Grade Comments

Lyn Lirtes: Uses*TISTAR for lower students. Feels

'students need- the structure it provides. Thsed it successful-

ly in combination with Harpar-Row materials. Requires tran-

s ition into non-DISTAR.

'Other ImpressionS

This school has a number of other special programs,
I-

primarily title monies.- It has incorporated HEED-DISTAR

into its total prOgram. Not all Of the classes are using
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DISTAR (i.e., on HEED project), and not all of HEED class-

rooms use DISTAR exclusively. The use depends upon- individual

classroom teachers. The other HEED components, such as cul-

tural awareness and training plus field-trips have been well

received, and highly appreciated by involved claSsrooms.

Tile consensus of administration and teachers strongly

favors continued utilization of DISTAR, perhaps through LEA

adoption of materials.

All were disappointed that HEED had.not been refunded,

in light of its contributions.
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This report summarizes the visitation to Rice Elemen-

tary School, San Carlos, Arizona.,

The principal, Mr. McElroy, was not in town when we

visited. There are nine classrooms participating, including

a kindergarten, two first grades, four second grades, a

third and a fourth grade.

Kindergarten Comments.

Ms, Dougan: Using DISTAR Language only was not given

reading program. She rotates 6 times, 20 minutes each.

Felt the particular program too limiting and takes up too

much time. -Wanted more flexibility. Yeels --kids mot ready

(except maybe top group) to read at this leVel Needs to

have -continuity in Aistrict. -DISTAR okay, One kindergarten

teacher in HEED, other not (sometimes causes problems).

Received HEED-purchased Indian classroom library books,

,wanted to place them in a central library, but was told could

mot do so-

First Grade Comments.

Ms.- Cassadore:' Will continue to use DISTAR, for some

time, even if hot required. Says that other kid.: (past)

can't do what this year's kids can do (using DISTAR). Feels

that reading is the main thing. Really likes DISTAR. Has

some comment about specific lessons, saying some are confusing,

but after #130's are okay.
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Rice Elemerltary School
_

Linda Hughes: General comment about program-very good.

Has top kids.. DISTAR Idceeps with idea until wela drilled.

Liles book organilation. Mentioned field trip to Phoenix

zoo, and plans for Tucson trip before school is out. Has

used other methods in teaching reading, but favors DISTAR

over them.

)
-Second Grade Comments.

Alice_Ligom: Are now working on-textbook adoption

decisions-favors adoption and use -of DISTAR, -Must follow

closely the- specific DISTAR-directions, SOwe teachers do

if enthusiastic. Teaching here, with Indian-students, is a

very good TirograMi; (otherwise) She's mot crazy about it,

Expressed some concern- about the validity of standardized

test results, with her kids. Said test scores have a- wide

variance. Appreciates the-Materials HEED has provided.

Martha Bayer:- Enjoyed new (revised) DISTAR L. Men-

tioned that HEED bought each student in- class a camera, and

sponsored overnight field trip to Tucson. Used DISTAR with

all four groups. Discussed workshops and their tremendous

value -- thought that element should be stressed for other

programs using DISTAR. May need more'frequent workshops-
.

This teacher strongly favors continued DISTAR use.
a
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RiceElementary School a

Glenda Covington: Really sorry that HEED is not con,

tinuing. Did not believe in DISTAR at first, but has be-

come a staunch supporter. Uses it with all kids. Hopes it

will be adopted by school for use text year.

Miss Stark: HEED makes hard feelings in the school;

since only a portion can use materials and it stops at grade

3. Field trips fantastic. Likes DISTAR--kidS enjoy reading.

Would like to see it extended- to additional grade levels.

All top kids- and-some middle can carry -over to non-DISTAR:.

Value of workshops. Some DISTAR words non - applicable.

Third Grade Colments.

Miss Gil -more: Has used- DISTAR III with only one group-;

only one Semester. Has been- impressed with the materials.

Subject matter varied and that benefits the kids. She re,

-ceiv6d some materals j -ust recently d6"Veloped,-and_ distiiibuted,

Wish they had-come.earlier in year. Would- like to see DISTAR

ad-opted- by school.,

Fourth Grade Comments.

Ms. Diane Padilla: -Favored DISTAR for her children;

did not use fully because they were older. Really appreciated

field trip. Benefited from help given by Stout and Ja'ckie,
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Ride Elementary School.

on HEED staff. Contends many problems are language related.
-a-

. Would have liked to use DLSTARlanguage if funds available.

Appreciates HEED's objectives; too-much left to teacher.

Workshops spend too much time on objectives, would have liked

more time spent on materials making selections. Workshops

good (especially Jerry Hill) .

.

0.

.

I

../
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The. following is a summary of the-ye ar:end on-site re-

view of. the HEED-project at Many Farms ElementarySchool,
4

'.Many Farms, Arizona.

Mr. Mike Reed, the principal at Many Farms Elementary

School is very supportive of Project HEED. This is somewhat

in contrast to hiS orientation two yeprs ago when, as a new

principal he was cautious and not willing to make hurried

judgements. Over the past two years Mr. Reed has consisten-

ly griaWn more positive, especiLly over the apparent impact

of the reading (DISTAR) component. DISTAR is now fully -

stalled id all. primary grades. All teachers-are now suppor-

tive- Two years ago we found some teachers balking -at

Tlementing -DISTAR-. One of the most 'anti" teache -rs is now

extremely -supportive.
N . 4 . , 4

*

Unforttunately, on our site
(

visit, mst of the: primary

teachers -were involved- in the_year7end testing prograa and-

we were unable to enter most bf the HEED -classrOOms Other ,

.

facilities were toured -however. In talking vith the;principal,

we.decided not to.inquiL about goal attainment. In Mr. Reed's-

opinion ( and we agree) tilcse goals were not developed to be

evaluated by HEED but'msore- as general goals to pursue.
0

il

In further discussions with Mr. Reed' it liras discovered-

that the DISTAR Program was felt to have a helpful side
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Many Farms Elementary School

benefit -- that of encouraging structure for the teacher as

well as for the students. A drop. in discipli e problems. and

disruptive behavior was noted,- Teachers have made sir,:ilar

statements regarding the helpfulness'of the DISTAR materials

in this regard.

.
The cultural component can,be deemed a success. Initially

,

-HEED furnished the funds tO'build a hogan on the school

grounds. -From that example,, hogans appeared- on -many school.

grounds across the-reservation, 'Extensive culturally based

library holdings- have bpenbuilt using help from HEED-,

ii.pparently the impact of,-Project HEED phasout will be,

DI -STAR wiWbe continued next year. qhe-cultural

,

component has been-SubsuM66 under other Title funds.

One,tobie0- facing this school is- in the area of best-

1"

,

.

DISTAR,reding instruction- At present a locally developed

IPI may beAnstituted in the 5th'grade .and a basal 'approach
o4.

.
.

is being cppsi eirted as well'. Another approach May he a
.. ,

. r. ,,,

1 -library based ndh '4,t,,uxt -4? 6-ok effort:
,, In any case, post pri-,

',4, r 4

mary reading
.,- ,, =which hullds on DISTAR gains remains
Ar --fu;

t
,

4.,

.. ,,,,_,

elusive. -
,

..,.

-,-
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The following. sumMarizes the year-end on-site review

of HEED project at St. Charles Mission School, San Carlos,

Arizona.

The principal, Sister Anne Regina, is a strong supporter

of 'Mb and DISTAR. The school utilizes the materials to the

fulles-1, extent. The -situation at St. Charles is -soMewhat

unique, since it is a privately supported school and has one

class per grade. All St. Charles teachers are strong pro-

ponehts of =the DISTAR system and the HEED project in fotal-

They are disappointed that the program is not going to be

continued,- but they plan =to continue use of DISTAR in the

School- They are strongly sold = on= the- technique,Jmateriaia

etc.

Kindergarten Comments.

Sister Anne-Regina: HaS three-groups, involves- -a-1 -1

students- Says students _are-definitely Toady for soundS

etc., An fifth year. Importi,%t fbr teacher to be dedicoted

and keep at it.

First Grade ComMents.

Sister Theresa: Has three groups (all students). Two

groups now on second grade level materials. .Have good

attack skills, good knowledge of sounds.

0055
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St. Charles Mission School

Second Grade Comments.

Sister-Patrice: Has three groups, all students on DISTAg.

First two groups will finish level. Thinks workshops and

visitations -by experts (in-service) were very valuable.

System helps teach students-to verbalize in sentences (i.e.,

beyond simple, fragmented thoughts, or responses).

Third .Grade Comments.

Sister Geraldine: Has class using DISTAR on individr

ualized instruction technique (with ome four-student group

the exception)- Some lessons_tOo heavy" at thiS advanced=

level; should- -get back -to lighter reading. Worksheets good

at making them think. Really works on skills development.

Good phonics work, Spelling component does notlive up to

expectations. Less emphasis on oral unison reading.

Librarian Comments.

Sister Mary: Has developed a fairly coordinated approach

to cultural awareness through use of library books, filmstrips,

arts-crafts. This seems to be most concerted effort we've

seen to utilize t :ie cultural heritage component of the NEED

project. Mentioned Indian Culture Day and other related

activities throughout year.
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St. Charles Mission School

Other mpressions.
r

This school is, again, unique. The staff articulates

well; all are completely behind DISTAR and HEED; all students

participate in the program:, the extra assistance is particu
,

larly appreciated this situation; students may be above

average and have better home atmosphere than average public
.

school student.

They wila use materials next year.
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The following summarizes. the year-end, on-site'reiew of

the HEED Project at Peach Springs Elementary School, Peach

Springs, Arizona.

Mr. Earl Havatone is just completing his first year as

principal at Peach Springs. He and hisHEED teachers are

very supportive of the DISTAR reading component. All think

it has had a very positive impact on the reading skills of

the children. However, as was the case at Many Farms, there

is considerable concern as to what reading program to use as

a follow-up to DISTAR at the 4th, 5th, and 6th grade levels.

The cultUral component is rat -ed by the principal as

going very well.- For the first time in years young children

(2nd and- 3rd graders) are doing and-enjoying _some of the tra-

ditional arts. -- headwork is but- one example. Community in-

Nolvement is improving with 65770 pa -rents -participating in the

-schools PTA and local, people help-considerably with the school's

cultural activities and field- trips. Extensive library-

materials in the cultural area haile been _purchased with HEED

funds.

School facilities were toured as was the local area in

general. The plant itself appears adequate and well main-

tained. Isolation is probably the best_deScription for the

surrounding area but it has a beauty not experienced -by many

outsiders,.
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Peach Springs - Elementary School

Plans are to continue DISTAR next year when Project

HEED is phased out. Local school board support _has been re-

ceived for this effort. The cultural component will be

picked up under Title IV funds and continued.- About-the

only negative impact of the Project HEED leaving, at least

,perceived, by Mr. Havatone, will be in the discontinuance

of HEED. meetings where personnel from schools having similar

settings and problems can gettogether. Also it is suspected

thatcultural library material purchases will decrease dras

tically.
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The following is a trip report for the Sacaton Schools,

Sacaton, Arizona- The -reporter. was Everett D. Edington.

Thirty teachers from grades one through four were inter-

viewed during this visit to obtain their final evaluation

of HEED. Apparently- the communications from the HEED project

to the teachers had greatly, improved since the last visit.-

Each teacher indicated there was much closer cooperation and

they were able to communicate directly with HEED staff. The

impressions of the project were much more positiye than" in

earlier visits.

The teachers were .especially happy with DISTAR and had

voted to continue that program. The principal indicated

that the administration concurred and local funds would be-

used to. continue DISTAR. Nearly all teachers said that it

was very effective in helping Indian children learn to read.

Approximately SO% of the students had met the reading

-objectives set forth at the January meeting in Phoenix.

This was generally higher in the earlier grades. 1



Appendix B

Figures 1 - 72
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Figure 1.
St. Charles Kindergarten DISTAR Reding I Part A

Percentage of Students (19) in Each Mastery Category
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Figure 4.
St. Charles First Grade DISTAR goading I. Part A

Percentage of Studpnts (15) in Each Mastery Category
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Figure .5.

St. Charles First Grade DISTAR Reading I Part B

Percentage of Students. (15) in Each Mastery Category
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Figure -6.

St. Charles First Grade DISTAR- Reading I' Part C

Percentage of Students (1-5) in Each Mastery Category
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Figure 7.
St . Charles First Grade DISTAR. Reading 'II Part A

Percentage of Students (91 in Each Mastery Category
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Figure 8.
St. Charles First Grade DISTAR Reading II Part B

Percentage of Students (9) in Each Mastery Category
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Figure 9.
St. Char1A.1-- First Grade DISTAR Reading II Part C

Percentage of Students (9) in Each Mastery Category
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Figure 10
St. Charles Second Grade DISTAR Reading I Part A

Percentage of Students (8) in Each Nastery Category
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Figure 11.

Percentage of Students (8) in Each Mastery Category
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Figure 12.
St. Charles Second Grade DISTAR Reading I Part C-

Percentage of Students (8) in Each Mastery- Category
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Figure 13.
St. Charles Second Grade DISTAR Reading II Part A

Percentage-of Students (8) in Each Mastery- Category
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Figur14.
St. Charles s9,006a Grade DISTAR Reading II Part B

Percentage of Students (8) in Each Mastery Category

75

25
111111,

86- 91- 96-

9 0 95 100

PERCENT MASTERY'

0075



6

71

Figure 15.
St. Charles Second -Grade DISTAR Reading II Part C

Per centage of Students (8) in Each- Mastery Category
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Figure 16.
Sacaton First Grade DISTAR Reading i Part A 26.2

Percentage of Students (80) yin Each Mastery Category
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Figure 19. .

Sacatom First-Grade DISTAR Reading II Part A

Percentage of Students (6) in Tach Mastery -Category
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'Figure 20
Sacaton First Grade'DISTAR Reading II Par =t B

Percentage of *Students (6) in Each Mastery Category
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Figure 21
Sacaton First Grade' DISTAR Reading II Part C

Percentageof Students (6) in Each Mastery Category

16.6 16.6 16.6

33.3

I
16.6

61-

65.
66-
70

71-

75
76-
80

81-

85
86-
90

91=

95
96-
100

PERCENT MASTERY

0082



78

a

Figure 22.
Sacaton Second Grade DISTAR Reading I Part A

Percentage of Students (8) in Each Mastery Category
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Figure 23.
Sacaton. Second Grade DISTAR Reading I Part B

Percentage of Students (8) in Each Mastery Category
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Figure 24.
S ac at on Second ,.Grade DISTAR Reading I Pia rt C

Percentage of Students (8) in Each MaStery Category
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Figure 25.
Sacaton SecOnd Grade DISTAR Reading II Part A

.

Percentage of Students (25) in Each Mastery Category
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Figure 26.
Sacaton Second Grade DISTAR Reading II Part B
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Figure 37.
Rice Third- Grade- DISTAR Reading I Part----A.

Percentage of Students ,(5), in Each Mastery Category
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Figure 39.
Rice- Third Grade DISTAR Reading I Part C

Percentage of Students (5) in Each Mastery Category
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Figure 40,.
Rite Third -Grade ISTAR_Reading, II Par -t A

Percentage of Students (10) in Each Mastery Category
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Figure 45.
Peach Springs KindergEirtenDISTAR Reading I Part C

Percentage of (Students (14) in a011 Mastery Category
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Figure 46.
Peach, Springs First Grade DISTAR Reading_ I Part

Peilcentage of Students (N)` Each Mastery Category
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Figure 47.
Peadh Springs First Grade IJSTAR Reading:I Part -13-

.Percentage of Students (16) in Each Mastery Category.
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Figure 49.
Peach Springs Second Grade DISTAR Reading II Part A

Percentage of Students (20) in Each:Mastery Category
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Figure 50.
Peach Springs Second Grade DISTAR Reading II Part B

Percentage -of Students (20) EachMastery Category
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Figure 52.
Peach Springs Third Grade DISTAR Reading II Part A

-----zPercentage of Students (14) in Each Mastery Category
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Figure 53.
Peach Springs Third Grade DISTAR Reading II Part B

Percentage of Students (14) in Each Mastery Category
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Figure 54.
Peach Springs Third Grade DISTAR Reading II Part C

Percentage of Students (14) in- Eah Mastery Category
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Figure 58.
Many Farms First Grade DISTAR Reading-I1 Part A

excentage of Students (6) in Each Mastery Category
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-Figure

.Many -Farms F-i-r t -Grade- -DISTAR R6ad-ing II Part B

Percentage of Students (6) in Each Mastery Category
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Figure 61.
Many Farms Second -Grade DISTAR Reading I Part A

, .

-Percentage of Students (44) in'Each Mastdry Category
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Figure 62.
Many Farms Second Grade DISTAR Reading I Part B

'Percentage of Students (44) in Each Mastery Category
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Figure 64.
Mani/ Farms Second Grade DISTAR Reading IF

Part A
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Figure 65.
Many Farms Second Grade DISTAR Reading II

Part B

Percentage of Students (67) in .Each Mastery
Category
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Figure 67.
Many Farms_ Third Grade DI-STAR Reading I Part A

Percentage of Students, (10) in Each Mastery Category
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Figure 68.
Many Farms Third Grade DISTAR Reading I Part a

Percentage o'f Students (10) in Each Mastery Category
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Figure 69.
Many Farms Third Grade DISTAR Reading I-Part C

Percentage of Students -(10) in Each tMastery Category
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Figure 70.
Many Farms Third Grade DISTAR Reading II Part A.

Percentage of Students, (20) in Each Maste-ty--Category
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i_gure 71,

Many Farms' Third Grade DISTAR Reading II -Part B

Percentage of Students (20) in Each Masten; Category ,
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